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EYFS materials

The EYFS package is a pack of resources which omthae regulatory and legal framework
for early childhood education and care togethehwiider guidance. It comprises:

« Statutory Framework for the Early Years Foundation Stage booklet which sets out
both the welfare requirements and the learningdavelopment requirements which
must be followed by all providers in delivering th¥FS. The welfare requirements
cover safeguarding and promoting children's welfanéable people, premises,
environment and equipment and the documents arogguoes required for the safe
and efficient management of settings. The learaimgjdevelopment requirements set
out providers' duties under each of the six aréagarning and Development and
include the early learning goals.

« Practice Guidance for the Early Years Foundation Stage booklet which provides
some further guidance on the legal requirementsjld®f the areas of Learning and
Development and on key areas such as the EYFSgea@and assessment.

« Al posterwhich sets out the four guiding Principles of E¥FS and gives an
overview of sixteen Commitments that providers rieeidllow in order to put the
Principles into practice. This will be helpful tsauwith parents and professionals to
introduce the EYFS.

« 24 cardswhich give practitioners the Principles and Commeibts at a glance as well
as introductory guidance on putting the principlge practice. They also provide
details of the requirements for the areas of Le@raind Development as well as an
overview of child development.

« CD-ROM which contains all the information from the bodklas well as more in-
depth information on all the Principles and Comneitrts covered on the cards. It
allows practitioners to access information and @idigps on effective practice,
research and resources and to tailor their routeget their own needs.

Daycare and childminding

The Early Years Foundation Stage (EYFS) bringsttegyeCurriculum Guidance for the
Foundation Stage (2000), theBirth to Three Matters (2002) framework and thdational
Standards for Under 8s Daycare and Childminding (2003), building a coherent and flexible
approach to care and learning. All providers acglired to use the EYF® ensure that
whatever setting parents choose, they can be antfttiat their child will receive a quality
experience that supports their development andilegr

Children, families and child development

The EYFS is based on principles of inclusion whokans that early years’ providers oppose
discrimination and prejudice and welcome all faesiland children. They provide care and
education for a wide range of children in environtsehat enable children to feel safe and
supported and which extend their learning and agreént.

Throughout the EYFS stress is placed upon undatstgreach child and their family as
unique, with different needs and concerns. Childrdavelopment is presented under six
overlapping phases. This overlap is intended torasige the fact that there can be big
differences between the development of childresiroflar ages. At the same time age can be
a cue, when taken with all other factors, to inthdhat development may be atypical and that
a child may need extra support.



Every Child Matters

Every Child Matters is the government agenda which focuses on bringigether services to
support children and families. It sets out five omgutcomes for children:

« being healthy;

- staying safe;

« enjoying and achieving;

« making a positive contribution;
« economic well-being.

Each Principle into Practice card highlights a linkto one of the fiveEvery Child Matters
outcomes. Using the EYFS effectively will enable tiegs to support children in meeting
the outcomes. For further information visit www.everychildmatters.gov.uk

Key Elements of Effective Practice (KEEP)

Effective practice in the early years requires cottaa, enthusiastic and reflective
practitioners with a breadth and depth of knowledgéls and understanding. Effective
practitioners use their own learning to improvartherk with young children and their
families in ways which are sensitive, positive aoth-judgemental.

Therefore through initial and on-going training atevelopment practitioners need to
develop, demonstrate and continuously improve their

« relationships with both children and adults;

« understanding of the individual and diverse wayd thildren learn and develop;

- knowledge and understanding in order to activeppsut and extend children'’s
learning in and across all areas and aspects ohinggand Development;

- practice in meeting all children's needs, learrstytes and interests;

« work with parents, carers and the wider community;

- work with other professionals within and beyond skéing.

The Principles into Practice cards carry linkshis locument, which is an evaluation tool for
local authorities, illustrating the key elementsafly years expertise required to implement
the Principles for early years care and education.

KEEP, Key Elements of Effective PractilefES ref 1201-2005G).

Key Stage 1 and the Primary Framework

Links are made to Key Stage 1 (KS1) in Bractice Guidance for the Early Years
Foundation Stage booklet.The Primary Framework for Literacy and Mathema889Kb]
and the EYFS have been developed alongside eaeh dthe Primary Framework provides
an overview of EYFS outcomes for school-age childred therefore contains some of the
information that practitioners in schools need twrkwvith children from birth to five. It
matches the EYFS; however practitioners in schoeésl to access the full EYFS. Some
children will not meet all the early learning goalghe EYFS, and Year 1 teachers need to
know how to support and extend their learning tp flieem meet the early learning goals
from the EYFS in Year 1 of primary school. The PaitpmFramework and the EYFS help
nursery, Reception and KS1 teachers see how trereds of the EYFS link to literacy and
mathematics in KS1.




Child development overview

These summaries highlight the more important aspeathild development in each of the
six stages of the EYFS. Further information cardoed in the Principles into Practice cards,
in the Learning and Development sections on theRTIM and in the linked Early Support
materials which give more detail on the areas @rhi;mg and Development.

Broad phases of development

All children are different and to reflect this ageges have been overlapped in the EYFS to
create broad developmental phases. This emphdletesach child's progress is individual to
them and that different children develop at différeates. A child does not suddenly move
from one phase to another, and they do not malgrgse in all areas at the same time.
However, there are some important 'steps’ for ehtt to take along their own
developmental pathway. These are shown on the aféasarning and Development in the
sectiond_ook, listen and note andDevel opment matters.

There are six broad developmental phaBash—11 months; 8—20 months; 16—26 months;
22-36 months; 30-50 months; 40—-60+ months.

30-50 months (APS Nursery)

An increased interest in joint play such as makesbe, construction and games helps
children to learn the important social skills oashg and cooperating. Children also learn
more about helping adults in everyday activitied ainding a balance between independence
and complying with the wishes of others. Childrél iseed the comfort and security of
special people. Close, warm relationships with rsai@m the basis for much learning, such
as encouraging children to make healthy choicésad and exercise. At this stage children
are becoming more aware of their place in a comtyubiteracy and numeracy can develop
rapidly with the support of a wide range of intéirgg materials and activities. Children's
language is now much more complex, as many becdeyet at using longer sentences.
Conversations with adults become a more importauntce of information, guidance and
reassurance.

40-60+ months (APS Nursery/Reception)

During this period children are now building a siger sense of their own identity and their
place in a wider world. Children are learning toagnise the importance of social rules and
customs, to show understanding and tolerance efstlnd to learn how to be more
controlled in their own behaviour. Learning andypig in small groups helps to foster the
development of social skills. Children now becoreéidr able to plan and undertake more
challenging activities with a wider range of maaésifor making and doing. In this phase
children learn effectively in shared activities lwihore able peers and adults. Literacy and
problem solving, reasoning and numeracy skills iometto develop. Children's developing
understanding of cause and effect is encouragédebiyntroduction of a wider variety of
equipment, media and technologies.



Overview of the learning and development requiremets

This section sets out the learning and developmeeptirements that all early years providers
must by law deliver, regardless of type, size oiding of the setting.

The EYFS sets standards to enable early years’ pralers to reflect the rich and
personalised experience that many parents give thashildren at home.
Like parents, providers should deliver individualised learning.

ThePractice Guidance for the Early Years Foundation Stage and supporting resources
provide information and advice designed to helgiitianers meet thedegal requirements

in a way which reflects the needs of the individekildren in their care and is appropriate to
their setting.

Children need to be stretched, but not pushed lukgmir capabilities, so that they enjoy
learning. The keys to achieving this are: on-gabgervational assessment; a flexible
approach; coherence of learning and development.

Children are competent learners from birth and bgvand learn in a wide variety of ways.
All practitioners should, therefore, look carefudliythe children in their care, consider their
needs, their interests, and their stages of desetapand use all of this information to help
plan a challenging and enjoyable experience a@bdse areas of Learning and
Development.

The Childcare Act 2006 provides for the EYFS lelagréind development requirements to
comprise three elements:

- the early learning goals - the knowledge, skilld anderstanding which young
children should have acquired by the end of thel@xeéc year in which they reach the
age of five;

« the educational programmes - the matters, skilllspaaocesses which are required to
be taught to young children;

- the assessment arrangements - the arrangemeatsséssing young children to
ascertain their achievements.

There are six areas covered by the early learndiadggand educational programmes:

« Personal, Social and Emotional Development;
- Communication, Language and Literacy;

« Problem Solving, Reasoning and Numeracy;

« Knowledge and Understanding of the World;

« Physical Development;

« Creative Development.

None of these areas of Learning and Developmenbeatelivered in isolation from the
others. They are equally important and depend oh ether to support a rounded approach
to child development. All the areas must be deéidethrough planned, purposeful playth

a balance of adult-led and child-initiated actesti

A high quality early years experience provides a ffim foundation on which to build
future academic, social and emotional success.




Assessment during the EYFS

Ongoing assessment is an integral part of thaileguand development process. Providers
must ensure that practitioners are observing admnl@nd responding appropriately to help
them make progress from birth towards the earlsniag goals. Where practitioners require
additional training in order to assess capably@bjdctively, it is the responsibility of the
provider to ensure practitioners receive the supipat they need.

Assessments should be based on practitionersager of what children are doing in their
day-to-day activities. As judgements are basedbs®ivational evidence gathered from a
wide range of learning and teaching contexts, éxigected that all adults who interact with
the child should contribute to the process, antddabeount will be taken of information
provided by parents.

An essential feature of parental involvement i®agoing dialogue, building on the
partnership begun by any previous practitionefsjtings should report progress and
achievements to parents throughout the EYFS.

Parents and families are central to a child’s wellhg and practitioners should support this
important relationship by sharing information aritong support to learning in the home.

ThePractice Guidance for the Early Years Foundation Stage sets out detailed formative
assessment suggestions in ‘th@ok, listen and notesections of the areas of Learning and
Development. Practitioners should:

« make systematic observations and assessmentstotieiéd's achievements, interests
and learning styles;

- use these observations and assessments to ideatifyng priorities and plan
relevant and motivating learning experiences fahezhild;

- match their observations to the expectations ottréy learning goals.

Assessment at the end of the EYFS — the EYFS Prefil

The EYFS Profile is a way of summing up each chit¥velopment and learning
achievements at the end of the EYFS. It is basguractitioners' ongoing observation and
assessments in all six areas of Learning and Dpredat. Each child's level of development
must be recorded against the 13 assessment sealesddfrom the early learning goals.
Judgements against these scales, which are siet Appendix 1 of theStatutory Framework
for the Early Years Foundation Sage, should be made from observation of consistent and
independent behaviour, predominantly children'sigélated activities.

N.B. Point 9 in each scale describes a child whodthieved all the points form 1-8 on that
scale, has developed further both in breadth apthdand is working consistently beyond
the level of the early learning goals.

At the end of the EYFS providers must ensure thatlieen are assessed against the 13 scales
in the EYFS Profile. Providers may use the EYFSamatl scales booklet (published by the
QCA), the e-Profile (available from local authag)or their own record keeping systems.
Regulations made under Section 99 of the Childéate2006 require early years’ providers

to provide information about the assessments thay out to local authorities. Local
authorities are under a duty to return this datiéoDfES.



Overview of the welfare requirements

Children learn best when they are healthy, safesandre, when their individual needs are
met and when they have positive relationships wighadults caring for them. The welfare
requirements are designed to support providerssiating settings which are welcoming, safe
and stimulating, and where children are able toylgarning through play, to grow in
confidence and to fulfil their potential.

Safeguarding and promoting children's welfare

The provider must take necessary steps to safeguargromote the welfare of
children.

The provider must promote the good health of thiel@n, take necessary steps to
prevent the spread of infection, and take apprtgaation when they are ill.
Children's behaviour must be managed effectivetyiara manner appropriate for
their stage of development and particular indiviceeds.

Suitable people

Providers must ensure that adults looking afteldofn, or having unsupervised
access to them, are suitable to do so.

Adults looking after children must have approprigirlifications, training, skills and
knowledge.

Staffing arrangements must be organised to ensifieéysand to meet the needs of the
children.

Suitable premises, environment and equipment

Outdoor and indoor spaces, furniture, equipmenttaysi must be safe and suitable
for their purpose.

Indoor: Children aged three to five years: 2.3 npeqchild.

There should be at least one toilet and one hasid @ every ten children.
Wherever possible there should_be access to anaupdby areaand this is the
expected nornfior providers.

Organisation

Providers must plan and organise their systemagare that every child receives an
enjoyable and challenging learning and developragpérience.

Providers must ensure that there is a balanceudt-kdl and freely chosen or child-
initiated activities, delivered through indoor anatdoor play

Play underpins all development and learning fomgpchildren. Play underpins the
delivery of all the EYFS.

Children must have opportunities to play indoord antdoors. All early years
providers must have access to an outdoor playvelneézn can benefit the children.

Documentation

Providers must maintain records, policies and pioces required for the safe and
efficient management of the settings and to meeh#eds of the children.



